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Collective Acting Studio 
Access and Participation Plan  

2026-27 to 2029-30 

Introduction and strategic aim 

1. Collective Acting Studio is a new actor-training provider, seeking to actively increase representation 

within the arts, by providing alternative routes into education, responding to the needs of the changing 

face of the creative industries. Collective seeks to make our society a fairer place by providing access to 

the highest-quality training for actors from underrepresented groups, particularly in terms of ethnicity, 

disability and socio-economic disadvantage.  

 

2. Founded in February 2022, it is the aim of the organisation to show leadership in making the performing 

arts a more representative industry that better reflects the rich diversity of our society. To achieve this, we 

aim to become the leading provider of specialist vocational training in the U.K. for actors from 

underrepresented groups. Imbedded in this desire is the need for Collective to be truly accessible to all, 

recognising the huge amount of work that is required to be done across the performing arts sector.  

 

3. As an organisation we recognise that, in order for our student body to be truly diverse, we need to offer 

a variety of educational pathways. Up to and including this academic year we offered a single HE course 

(a BA Acting which currently has 36 students enrolled). We also offer a non-accredited Part-Time Drama 

School (with a current cohort of 112 students) and support about 400 professional actors a year through 

our short courses. From September 2025 we will also offer a Part-Time CertHE Acting, delivered in the 

evenings, to offer additional optionality to applicants. Our HE courses are validated by Queen Margaret 

University, Edinburgh (QMU). 

 

4. Diversity, equality and inclusion are at the heart of our mission. The overarching strategic aim of this plan 
in relation to equality of opportunity is to ensure students are able to access, and succeed in, high-quality 
actor training – no matter their background or circumstances. In line with our mission, this strategy 
particularly focuses on ensuring that equality of opportunity and removing barriers to access, success and 
progression for students from ethnic minorities, those with disabilities that are currently underrepresented 
in the performing arts sector, and those who may encounter challenges in accessing Higher Education due 
to socio-economic disadvantage. This Access and Participation Plan (APP) aims to support an inclusive and 
supportive learning environment and curriculum that ensures equality of opportunity for students from 
those groups. 

 
 

 

Risks to equality of opportunity  

5. This section defines the key institutional risks to equality of opportunity we have identified here at 

Collective. Our assessment is primarily informed by sector-wide risks to equality of opportunity 

documented in the Equality of Opportunity of Risk Register (EORR) and analysis of our own performance 

(see Annex A). 

6. Our primary data sources to analyse our current performance in this APP will be as follows: 

 

● The Equality of Opportunity of Risk Register (EORR) 
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● The OfS Access and Participation Data Dashboard (notably from three other institutions in our subject-

area: RADA, Rose Bruford College and the Royal Central School of Speech and Drama. 

● Admissions Data for our HE courses 

● Admissions Data for the Part-Time Drama School. 

● Student Data Returns / Academic Outcomes / Attainment and Progression Statistics 

● Feedback from student forums and focus groups 

● Other external research data as referenced. 

 

7. As a small specialist provider, we sometimes have had to acknowledge statistical uncertainty when 

analysing the data we have available about our HE students – and at times small data sets have been 

suppressed for GDPR reasons, as individual students could be identified. However, an advantage of 

being a very small provider is that we do have a close connection to our students. We believe these 

relationships make direct student feedback and individual case studies of importance and validity as part 

of our qualitative analysis.  

 

8. Due to our small datasets, at times, we have used alternative data available from our unvalidated Part-

Time Drama School to assess our current performance – against that of competitor institutions and national 

benchmarks. The Part-Time Drama School accepted its first cohort in September 2022.  

 

9. As a new HEI (we only began delivery in January 2024), Collective is not able assess its current 

performance in HE in relation to progression.  

 

10. Following a review of our current performance (see Annex A), we have identified a number of risks to 

equality of opportunity at Collective. These are as follows: 

 

11. Risk 1 

Indication of Risk: Student Records data for the 2024-25 academic year shows that 50% of HE students at 
Collective Acting Studio are from Quintiles 1 and 2 from the IMD (2019). Whilst this is currently higher than 
the national average of 45% for all English Higher Education Providers in 2022-23, a triangulation of: 
feedback from our students, wider societal economic trends, and the financial climate for those working within 
the creative industries – leads us conclude that there is a risk that applicants who face socio-economic 
disadvantage may encounter increasing barriers to access during the lifetime of this plan. 
 
Risk: The EORR suggests that this indication of risk may be caused by an underlying 
sector-wide risk relating to: Cost Pressures. 
 
Analysis: Student consultation frequently highlights the importance of cost-of-living pressures amongst our 
current cohort. We note that this academic year, from anecdotal evidence, that attendance at lectures was 
more frequently impacted by students reporting that they needed to absent themselves at times in favour of 
paid employment. The impact of cost-of-living pressures in our sector is supported by research from Creative 

Access1  which reported in 2023 that 82% of respondents had not applied for jobs in the creative industries, 
because of financial barriers, an increase of 5% since 2021. UK Government statistics around children in low 

income households2 also show 4.5 million children were in poverty in the year to April 2024, an increase of 
100,000 from the previous year. This means across the UK, 31% of children were living in poverty. We 

 
1 ¹ Creative Access (2023). Cost of living 'significant barrier' to accessing creative industries for under-represented talent. Available at: https://creativeaccess.org.uk/cost-of-

living-significant-barrier-to-accessing-creative-industries-for-under-represented-talent/ 

2 Department for Work and Pensions (2024). Households below average income for financial years ending 1995 to 2024. GOV.UK. Available at: 

https://www.gov.uk/government/statistics/households-below-average-income-for-financial-years-ending-1995-to-2024/households-below-average-income-an-analysis-of-

the-uk-income-distribution-fye-1995-to-fye-2024#children-in-low-income-households 

 

https://creativeaccess.org.uk/cost-of-living-significant-barrier-to-accessing-creative-industries-for-under-represented-talent/
https://creativeaccess.org.uk/cost-of-living-significant-barrier-to-accessing-creative-industries-for-under-represented-talent/
https://www.gov.uk/government/statistics/households-below-average-income-for-financial-years-ending-1995-to-2024/households-below-average-income-an-analysis-of-the-uk-income-distribution-fye-1995-to-fye-2024#children-in-low-income-households
https://www.gov.uk/government/statistics/households-below-average-income-for-financial-years-ending-1995-to-2024/households-below-average-income-an-analysis-of-the-uk-income-distribution-fye-1995-to-fye-2024#children-in-low-income-households
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therefore conclude that we must continue to prioritise supporting students who face economic disadvantage in 
this APP, despite our current strong performance in this area. 
 

12. Risk 2 

Indication of Risk: Admissions data shows that the proportion of Asian students accepting a place on an HE 
course at Collective Acting Studio is lower than the national average, with Asian students comprising less than 
5% of our overall student body (data suppressed), compared with the average of 15.9% for all English 
Higher Education Providers in 2022-23.  
 
Risk: The EORR suggests that this indication of risk may be caused by five underlying 
sector-wide risks relating to: Knowledge and Skills, Information and Guidance, Perception of Higher 
Education, Limited Choice of Course Type and Delivery, and Application Success Rates. However, we have 
discounted the latter in relation to our own institution – as there was no statistical evidence of lower 
application success rates amongst Asian students. 
 
Analysis: Feedback from our student focus groups suggest that Asian students often face particular challenges 
to accessing actor-training. Asian students report facing cultural and societal pressures from their support 
networks to pursue alternative professional occupations, such as law and medicine. (We note the current lack 
of research and data on this particular topic.)  
 
 
 
In relation to Collective, we do however note that the proportion of Asian students is higher in our Part-Time 
School at 9.8%. This has led us to conclude that more flexible educational pathways may make it possible for 
more Asian students to select an HE course within the creative industries, if that is their preferred choice. This 
analysis has informed the intervention strategies in this APP.  
 

13. Risk 3 

Indication of Risk: Admissions data shows that the proportion of Black students accepting a place at Collective 
Acting Studio is 25% of our total HE student cohort. Whilst this is higher than the average of 10.8% for all 
English Higher Education Providers in 2022-23, it is lower than in our unvalidated Part-Time School where 
34.6% of our students are Black – indicating Black students who wish to pursue a career in the creative 
industries may still be facing barriers to accessing / choosing a Higher Education pathway. 
 
Risk: The EORR suggests that this indication of risk may be caused by five underlying 
sector-wide risks relating to: Knowledge and Skills, Information and Guidance, Perception of Higher 
Education, Limited Choice of Course Type and Delivery, and Application Success Rates. However, we have 
discounted the latter in relation to our own institution – as there was no statistical evidence of lower 
application success rates amongst Black students. 
 
Analysis: feedback from our student forums, suggest that many of our Black students within our Part-Time 
School feel that HE is ‘not for them’, and therefore are more likely to pursue a non-accredited actor-training 

pathway. This is supported by research by research from Foluke Adebesialso3 who suggests ‘racialised 
students feel a sense of not belonging to higher education institutions in the UK.’ We are also aware of area 
of intersectionality being a potential factor for many Black students, for example in regard to cost-of-living 
pressures (see paragraph 12). 
 

14. Risk 4 

 

3 Adesina, F. (2025). 'Racialised students feel a sense of not belonging to higher education institutions in the UK.' Taylor & Francis Online. Available at: 

https://www.tandfonline.com/doi/full/10.1080/03069400.2025.2491978 

https://www.tandfonline.com/doi/full/10.1080/03069400.2025.2491978
https://www.tandfonline.com/doi/full/10.1080/03069400.2025.2491978
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Indication of Risk: Our teaching team, through decades of experience working in the actor-training sector, 
have identified chronic historic underrepresentation of students with physical and/or sensory disabilities 
undertaking professional actor-training. 
 
Risk: The EORR, combined with feedback from our APP student focus group, suggests that this indication of risk 
may be caused by nine underlying sector-wide risks relating to: Knowledge and Skills, Information and 
Guidance, Perception of Higher Education, Limited Choice of Course Type and Delivery, Application Success 
Rates, Insufficient Academic Support, Insufficient Personal Support, Mental Health, and Cost Pressures. 
 
Analysis: The underrepresentation of students with physical and/or sensory disabilities undertaking 
professional actor-training is clear within sector. For example, the author of this  
 
report has never had the opportunity of working with a person with sight loss in 25 years of teaching in the 
sector. Since starting work at Collective in 2022, they were afforded the first opportunity to train a wheel-
chair user. These anecdotal examples are supported by data from the Arts the Council in their Equality, 

Diversity and Inclusion Review 2018-234 which showed that only 9% of the total creative industries workforce 
were living with a disability in 2022-23, compared with 22% of the whole working age population. We 
believe this been due to a lack of training models within creative industries that are truly inclusive – and which 

align themselves completely with the Social Model of Disability5. 
 

15. Risk 5 

Indication of Risk: Collective registry data shows that the number of Black students applying for extenuating 
circumstances (ECs) is significantly higher than with other student groups. In the 2024-25 academic year, 
applications for ECs by Black students accounted for 56% of all ECs requested, although they comprise only 
25% of the total student body. The EORR suggests a correlation between this statistic, and the potential for 
lower continuation rates amongst Black students. Whilst our continuation data for Black students is not yet a 
statistical concern, we believe it does indicate a potential risk as out student numbers grow. 
 
Risk: The EORR, combined with feedback from our APP student focus group, suggests that this indication of risk 
may be caused by four underlying sector-wide risks relating to: Insufficient Academic Support, Insufficient 
Personal Support, Mental Health and Cost Pressures. 
 
Analysis: We conclude that Black students are less likely to reach out for support during a module, often 
resulting in them facing additional challenges as they approach assessment periods. Research by the British 

Educational Research Journal6 suggest some Black students ‘highlighted the difficulties of asking for support, 
owing to their background and upbringing, as there is an expectation of independence.’ This is supported by 
student feedback in focus groups at Collective.  
 
At Collective we are proud to have an inclusive environment and curriculum. However, recent student 
feedback from the Equality, Diversity and Inclusion Committee suggested there was further work to do, 
identifying the ‘need for more non-white theorists in the curriculum’. We feel this is an important factor in 
relation to equality of opportunity, as it can create an environment where Black students feel alienated by 
aspects of the courses and are therefore more likely to discontinue their studies. This risk has been highlighted 

 
4 Arts Council England (2023). Equality, Diversity and Inclusion Review 2018-23. Available at: https://www.artscouncil.org.uk/research-and-data/diversity-data/equality-

diversity-and-inclusion-review-2018-23 

5 Scope (n.d.). Social Model of Disability. Available at: https://www.scope.org.uk/social-model-of-disability 

6 Pampaka, M., Rolfe, H., Davis, P. and Benton, T. (2023). 'Asking for help: Black students' experiences of support in higher education.' British Educational Research Journal, 

49(4), pp. 821-840. Available at: https://bera-journals.onlinelibrary.wiley.com/doi/10.1002/berj.3921 

https://www.artscouncil.org.uk/research-and-data/diversity-data/equality-diversity-and-inclusion-review-2018-23
https://www.artscouncil.org.uk/research-and-data/diversity-data/equality-diversity-and-inclusion-review-2018-23
https://www.scope.org.uk/social-model-of-disability
https://bera-journals.onlinelibrary.wiley.com/doi/10.1002/berj.3921
https://bera-journals.onlinelibrary.wiley.com/doi/10.1002/berj.3921
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in academic research, for example by Advance HE7 and Harris and Reynolds8 who stated that ‘Black students 
felt alienated by the curriculum as it presented a narrative which did not align with their experiences and 
received histories within their families and community.’ 
 

16. Risk 6 

Indication of Risk: Assessment data shows that Black students at Collective Acting Studio currently achieve 
lower grades than on average compared with our overall student population. In module data for the 2024-
25 academic year – Black students at Collective achieved grades that were 2.3% lower than the average for 
all HE students at the Studio. 
 
Risk: The EORR, combined with feedback from our APP student focus group, suggests that this indication of risk 
may be caused by four underlying sector-wide risks relating to: Insufficient Academic Support, Insufficient 
Personal Support, Mental Health and Cost Pressures. 
 

Research from Universities UK9 around closing attainment gaps suggests that in relation to non-continuation 
and lower attainment, ‘87% of respondents said the most significant contributing factor was a lack of role 
models from different ethnic minority backgrounds’ and that ‘respondents repeatedly cited feelings of 
discomfort, isolation and a sense of not belonging.’  

 

Objectives  

17. The below table outlines the objectives we have set, and the timelines for them to be achieved, to address 

the risks identified: 

 

 Target Target Group and Aim Timescale  Risk  

A
cc

e
ss

 

PTA_1 Socio-economic 
To increase access for socio-economically 
disadvantaged students, allowing for a higher 
proportion of the student body to be made up of 
Quintiles 1 and 2 from the IMD (2019). 

To raise the number of HE 
students recruited from Quintiles 
1 and 2 from the IMD (2019) 
from the baseline data of 50% 
to 55% by 2029-30. The 
baseline figure is taken from our 
current Student Records Data for 
the 2024-25 academic year. 

 
Risk 1 

PTA_2 Ethnicity 
To increase the number of Asian students recruited 
to the degree programme over the lifecycle of the 
plan. Due to our Mission Statement, and current 
data from our Part-Time Drama School, we wish to 
recruit Asian students at a similar rate to our non-
accredited Part-Time School. 

To raise the number of Asian HE 
students recruited from the 
baseline data of less that 5% 
(data suppressed) to 10% by 
2029-30. The baseline figure is 
taken from our current Student 
Records Data for the 2024-25 
academic year. 
 

Risk 2 

 
7 Advance HE (n.d.). Inclusive Curriculum. Available at: https://www.advance-he.ac.uk/inclusive-curriculum 

8 Harris, D. and Reynolds, R. (2014). 'The history curriculum and its personal connection to students from minority ethnic backgrounds.' Journal of Curriculum Studies, 46(4), 

pp. 464-486. Available at: https://www.tandfonline.com/doi/abs/10.1080/00220272.2014.881925 

9 Universities UK (2021). Black, Asian and Minority Ethnic student attainment at UK universities: #ClosingTheGap. Available at: 

https://www.universitiesuk.ac.uk/sites/default/files/field/downloads/2021-07/bame-student-attainment.pdf 

https://www.advance-he.ac.uk/inclusive-curriculum
https://www.tandfonline.com/doi/abs/10.1080/00220272.2014.881925
https://www.universitiesuk.ac.uk/sites/default/files/field/downloads/2021-07/bame-student-attainment.pdf
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PTA_3 Ethnicity 
To increase the number of Black students recruited 
on the degree programme over the lifecycle of the 
plan. Due to our Mission Statement, and current 
data from our Part-Time Drama School, we wish to 
recruit Black students at a much higher rate than 
the sector-wide statistics in comparison with the 
number of White students – and show sector-
leadership in this area. 

To raise the number of Black HE 
students recruited from the 
baseline data of 25% to 35% 
by 2029-30. The baseline figure 
is taken from our current Student 
Records Data for the 2024-25 
academic year. 
 

Risk 3 

PTA_4 Disabled 
Actively recruit from this demographic to ensure 
that at least 10% of our intake are students with 
physical and/or sensory disabilities by the end of 
the cycle of this plan. 

To raise the number of HE 
students recruited with physical 
and/or sensory disabilities from 
the baseline data of 5.5% to 
10% by 2029-30. The baseline 
figure is taken from our current 
Student Records Data for the 
2024-25 academic year. 
 

Risk 4 

S
uc

ce
ss

 

PTS_1 Ethnicity 
Through the creation of a nurturing and inclusive 
environment, aim to increase the number of Black 
students who continue with their studies.  

To raise the continuation rate of 
Black students from the baseline 
data of 82.6% to 93% by 
2029-30. The baseline figure is 
taken from the figure for all 
registered English Higher 
Education providers for 2021-
22, as are own data sets are too 
small to be used in this area and 
are suppressed for GDPR 
reasons. 

Risk 5 

PTS_2 Ethnicity 
Through improved academic support systems, and 
the enhancement on an inclusive curriculum we wish 
to close the attainment gap between Black students 
and the rest of the student body.  

To close the attainment gap in 
terms of the average modular 
marks achieved by Black 
students in comparison to the 
average marks for all students 
from -2.3% to 0% by 2029-30. 
The baseline figure is taken from 
our current Student Data for the 
2024-25 academic year. 

 

P
ro

g
re

ss
io

n 

N/A Progression 
As previously indicated it is not possible to 
currently set progression targets. 

We commit to revisiting this plan 
in September 2027 to set 
appropriate, ambitious 
progression targets for 2027-28 
onwards – particularly related to 
employment within the Creative 
Industries. 

 



 

7 

 

Intervention strategies and expected outcomes 

Intervention Strategy 1: Access 

Increase access to Higher Education for Asian and Black Students, applicants with a physical and/or 

sensory disability, and those who face socio-economic disadvantage 

 

Objectives and targets 

18. To raise the number of HE students recruited from Quintiles 1 and 2 from the IMD (2019) from the 

baseline data of 50% to 55% by 2029-30.  

 

19. To raise the number of Asian HE students recruited from the baseline data of less that 5% (data 

suppressed) to 10% by 2029-30. 

 

20. To raise the number of Black HE students recruited from the baseline data of 25% to 35% by 2029-30.  

 

21. To raise the number of HE students recruited with physical and/or sensory disabilities from the baseline 

data of 5.5% to 10% by 2029-30.  

 

22. This intervention strategy acknowledges that there will be intersectionality between some of these 

objectives and targets. 

 

 

23. This strategy has been designed in partnership with our student Access and Participation Plan Focus 

Group, which includes students who are directly affected by some of the risks outlined in this plan, 

Risks to equality of opportunity 

24. That growing levels of socio-economic disadvantage may create increasing barriers to access for students 

from lower income backgrounds due to rising cost-of-living pressures. 

 

25. Asian students are underrepresented on actor-training courses, likely due to cultural pressures to pursue 

alternative careers rather than within the creative industries. 

 

26. Black student representation is lower than in our non-accredited Part-Time School, suggesting barriers still 

exist for Black students accessing Higher Education pathways – even in culturally diverse organisations 

such as Collective Acting Studio. 

 

27. Students with physical and/or sensory disabilities remain chronically underrepresented in professional 

actor-training due to lack of truly inclusive training models aligned with the Social Model of Disability. 
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Related objectives and targets 

28. As indicated elsewhere in the table in paragraph 17, we are currently unable to set targets around 

Progression. However, once we begin to see our first graduates from Collective, we believe that this 

Intervention Strategy, will enable us to set ambitious targets in the future around Black and Asian 

graduates entering the creative industries, as well as those facing socio-economic disadvantage and/or 

who live with a sensory and/or physical disability. These targets will be set in September 2027. 

Related risks to equality of opportunity 

29. Sector-wide statistics show there are low numbers of people from lower socio-economic backgrounds, with 

disabilities, and from ethnic minority groups, accessing the creative industries and graduating into 

professional roles as referenced in paragraphs 11 to 14. 

 

30. Please the table below for an overview of the activities we will undertake as part of this Intervention 

Strategy: 
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Activity Description Inputs Outcomes Cross intervention 
strategy? 

Collective Youth 
Academy 

The Collective Youth Academy is an ongoing youth-drama training 
program that takes place during term times throughout the year. 

• It targets Black and Asian young people between the ages of 

13 and 18. 

• This activity is aimed at approximately 25 participants per 

year, plus their families / support-network. 

• The activity is delivered in collaboration with the London 

Borough of Islington (LBI). 

• This is an existing activity. 

 

Core Costs: 

• A percentage of the 
staff costs for the 
Youth Academy 
Manager. 

• Annual scholarship 
places worth £1950 
are provided by LBI. 

 

Short Term  

Young people from Black and Asian 
backgrounds feel empowered to 
attend weekly youth-drama 
training. 

Medium Term 

Those young people develop a 
sense of confidence in their ability to 
succeed in the creative arts and 
have an increased sense of 
belonging at Collective. 

Long Term 

Graduates from the Youth Academy 
are accepted onto Higher Education 
courses at Collective and at other 
institutions. 

This activity will 
contribute to IS2, by 
assisting Black students 
who progress from the 
Youth Academy to our 
HE courses in achieving 
on-course success 
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Staff Team 
Diversification 

As Collective increases the size of its staff team, it will seek to 
grow the proportion of staff who are Black, Asian or have a 
disability – to provide more role models for students with those 
protected characteristics. 

• This activity is designed to particularly benefit students who 

identify as Black, Asian, or who have a disability – though we 

believe diversity enriches our entire community. 

• The activity is delivered by Collective only / it is not 

collaborative.  

• This is an existing activity that is being enhanced. 

 

Project Costs: 

• Job Advertisement 

Fees 

• A percentage of the 

salary of staff 

deployment for 

recruitment 

Short Term  

A more diverse staff team is 
recruited and maintained at 
Collective. 

Medium Term 

Students are able to be taught and 
inspired by role models who they 
identify with. 

Long Term 

The number of people from diverse 
backgrounds who wish to apply to 
study at Collective increases. 

This activity will 
contribute to IS2, by 
assisting Black students 
succeed on-course by 
providing them with 
more role models 
amongst the staff team. 

Financial Support Collective supports students who face socio-economic disadvantage 
by providing them with bursaries and financial hardship support. 

 

• It targets students from Quintiles 1 and 2 of the IMD (2019). 

• This activity is aimed at approximately 12 students per year. 

• The activity is delivered by Collective only / it is not 

collaborative.  

• This is an existing activity. 

 

The costs for this 
financial support are 

2026-27: £12,000 

2027-28 £22,000 

2028-29: £32,000 

2029-30: £34,500 

 

More detail can be 
found in paragraphs 86 
and 87. 

Short Term 

Potential applicants from socio-
economically disadvantage 
backgrounds feel confident to apply 
to study at Collective. 

Medium Term 

The proportion of applicants who 
come from socio-economically 
disadvantaged backgrounds 
increases. 

Long Term 

Collective establishes itself as a 
leader in the sector in supporting 
acting students from lower socio-
economic backgrounds and is able 
to share best practice amongst the 
actor-training sector. 

This activity will 
contribute to IS2, by 
assisting some Black 
students – who are 
intersectionally affected 
by economic 
disadvantage – to 
achieve on-course 
success. 
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Accessible 
Audition Process 

Collective is committed to providing accessible auditions for all 
applicants. All our auditions are free – and take place online to 
avoid any potential travel costs and/or barriers to applicants.  

• This approach particularly supports students who face socio-

economic disadvantage, or who live with a disability that can 

make travel more difficult. 

• This activity is aimed at approximately 250 applicants per 

year in 2026-27, rising to 600 applicants per year by 2029-

30. 

• The activity is delivered by Collective only / it is not 

collaborative.  

• This is an existing activity. 

 

Core Costs: 

• A percentage of the 
staff costs for the 
admissions team. 

 

Short Term 

Potential applicants from socio-
economically disadvantage 
backgrounds, or who are living with 
a disability, feel confident to apply 
to study at Collective. 

Medium Term 

The proportion of applicants who 
are socio-economically 
disadvantaged, or who are living 
with disability, increases. 

Long Term 

The proportion of the student body 
who are socio-economically 
disadvantaged, or who are living 
with disability, increases. 

N/A 
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Targeted 
Outreach and 
Partnerships 

As Collective is establishes itself as a more well-known actor-
training provider, we anticipate that application numbers for our 
courses will rise significantly during the lifetime of this plan. 
(Applications rose 80.26% for the 2025-26 academic year in 
comparison with applications for 2024-25.). We are committed to 
ensuring that our outreach and partnership work ensures that this 
rise in overall applications does not mean there is a decline in the 
number of successful applicants who are from underrepresented 
groups. 

• We will undertake a minimum of 20 free annual outreach 

workshops across London and the U.K. in secondary schools 

and FE colleges. This outreach programme will be targeted at 

areas of deprivation. During the lifecycle of this plan, we aim 

to develop sustained and enduring relationships with many of 

these schools and FE colleges. 

• We will also continue to engage in outreach with the following 

partner arts organisations, who work with underrepresented 

groups in terms of ethnicity, to ensure a truly diverse cohort is 

recruited each year. These organisations include: Generation 

Arts, Big House, Ambitious Academy, The Boury Academy, 

Hoxton Hall Youth Arts Programme, GainCtrl, Bubble for 

Young People from London Bubble, Tara Theatre, Talawa, and 

Theatre Royal Stratford East.  

• We will also continue to engage in specialist outreach with 

partner organisations who work with disabled artists such as 

National Youth Theatre Playing Up and Angel Shed.  

• These are existing activities. 

• We are also entering a new partnership with world-renowned 

theatre company Frantic Assembly. We will be one of their 

partner organisations in the recently re-launched Ignition 

Core Costs: 

• A percentage of the 

staff costs for the 

Head of 

Participation, 

administrative staff, 

and outreach 

facilitators. 

• Travel costs 

Short Term 

Potential applicants from 
underrepresented groups feel 
confident to apply to study at 
Collective. 

Medium Term 

The proportion of applicants from 
underrepresented groups increases. 

Long Term 

The proportion of the student body 
from underrepresented groups 
increases. 

N/A 
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programme - which supports students from low socio-economic 

backgrounds access the creative arts for the first time. 

• This is a new activity.  

• All these activities are collaborative. 

Flexible Modes 
of Study 

From September 2025 Collective will run a Part-Time CertHE 
Acting, where students train two evenings a week, to increase the 
optionality of educational pathways available to our students. 

• This flexible mode of study particularly targets Asian 

applicants – and those living with a physical and/or sensory 

disability. 

• This activity is aimed at approximately 5 students per year in 

2026-27, rising to 20 students per year in 2029-30. 

• The activity is delivered by Collective only / it is not 

collaborative.  

• This is a new activity. 

 

Core costs 

• A percentage of the 
staff costs for the 
academic team. 

• University Fees 
(£400 per student). 

Short Term 

A first cohort of students from 
disadvantaged backgrounds choose 
to select the CertHE pathway, rather 
than our non-accredited Part-Time 
school. 

Medium Term 

Some Asian applicants and those 
living with a physical and/or 
sensory disability feel able to select 
the CertHE pathway. 

Long Term 

A significant proportion of Asian 
students and those living with a 
physical and/or sensory disability 
studying part-time at Collective feel 
confident to select a pathway that 
leads to an HE qualification, rather 
than following a non-accredited 
route. 

N/A 
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Total cost of activities and evaluation for intervention strategy 

31. The total cost of Intervention Strategy 1 is approx. £47,250 per year (refer to further detail in Annex B).  

Summary of evidence base and rationale 

32. Collective’s analysis of the success of our existing activity can be found in Annex B, along with a literature 

review which provides the evidence base for new activities. 

 

33. Our internal analysis shows that equality of opportunity in regard to the target groups mentioned in this 

plan, remains greater in our non-accredited Part-Time Drama School than it does in our HE provision. This 

means we must pay particular attention to risk factors for underrepresented students that mean they face 

barriers specific to accessing and succeeding on HE actor-training courses, as opposed to courses in the 

wider actor-training sector. 

Evaluation 

34. The activity within this intervention strategy will be evaluated to generate OfS Type 2 standards. 

 

35. The impact of the activities around the Collective Youth Academy, Financial Support, and Targeted 

Outreach and Partnerships will be assessed individually. Other activities will be assessed globally. The 

Intervention Strategy is evaluated against our Theory of Change for IS1. 

 

36. In our evaluation we will make use of resources such as the TASO Pre-entry Mapping Outcomes and 

Activities Tool (MOAT)11 and TASO Access and Success Questionnaire (ASQ)1. 

 

37. The strategy will begin from academic year 2026 – 27 with our publications of findings outlined in the 

table below. 

 

38. Please see the below our Theory of Change and the aforementioned table, which also has further detail 

on our approach to evaluation for this Intervention Strategy: 
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Activity Outcomes Method(s) of evaluation Summary of publication plan 

Collective Youth 
Academy 

• Young people from Black 

and Asian backgrounds 

feel empowered to attend 

weekly youth-drama 

training. 

• Those young people 

develop confidence in their 

creative arts ability and 

increased sense of 

belonging at Collective. 

• Youth Academy graduates 

are accepted into Higher 

Education courses at 

Collective and other 

institutions. 

OfS Standard of Evidence 2: Empirical 
 

• Pre/post surveys with participants at programme start and 

completion – measuring confidence in creative arts ability, sense 

of belonging at Collective, and HE aspirations. 

• Longitudinal tracking of Youth Academy graduates through 

application and admission to Collective HE courses over a 3-

year period post-completion. 

• Annual focus groups with current participants exploring their 

experiences and perceived impact on their creative confidence. 

• Case study methodology – follow 3 to 5 participants through 

their journey from Youth Academy to HE application. 

There will be an annual review of the impact of 
our Youth Academy activities. Collective will 
disseminate insights and outcomes from this 
review internally to staff and students through 
the EDI Committee, to the Board of Directors, and 
to external partners where relevant. 

Collective will also publish a comprehensive 
evaluation of the impact of all our APP initiatives 
from 26/27 to 29/30 through our website by 
the end of the 2029-30 academic year. 
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Staff Team 
Diversification 

• A more diverse staff team 

is recruited and maintained 

at Collective. 

• Students are taught and 

inspired by role models 

they identify with. 

• The number of people from 

diverse backgrounds 

applying to study at 

Collective increases. 

OfS Standard of Evidence 2: Empirical 

• Staff demographic monitoring with annual analysis of staff 
data by ethnicity, disability status, and other protected 
characteristics. 

• Student perception surveys measuring sense of representation 
and belonging, conducted annually. 

• Application trend analysis examining correlation between staff 
diversity and student application patterns from target groups. 

• Mixed-methods approach combining quantitative staff data 
with qualitative feedback from student focus groups. 

Key Indicators: 

• Proportion of staff from Black, Asian, and disabled 
backgrounds. 

• Student satisfaction data related to feeling represented. 

• Application rates from target demographic groups. 

Collective will publish a comprehensive 
evaluation of the impact of all our APP initiatives 
from 26/27 to 29/30 through our website by 
the end of the 2029-30 academic year. 



 

 
 

19 

Financial Support • Potential applicants from 

socio-economically 

disadvantaged 

backgrounds feel confident 

to apply to study at 

Collective. 

• The proportion of 

applicants from socio-

economically 

disadvantaged 

backgrounds increases. 

• Collective establishes itself 

as a sector leader in 

supporting acting students 

from lower socio-economic 

backgrounds and shares 

best practice. 

OfS Standard of Evidence 2: Empirical 
 

• Pre/post financial surveys with bursary recipients. measuring 

impact on study engagement and attendance. 

• Academic outcomes analysis comparing attainment and 

continuation rates between bursary recipients and non-recipients 

with similar backgrounds. 

• Cost-benefit analysis measuring investment against successful 

completions and graduate destinations. 

Collective will publish a comprehensive 
evaluation of the impact of our financial bursary 
support from September 2025 to August 2027 
by February 2028. 

Collective will also publish a comprehensive 
evaluation of the impact of all our APP initiatives 
from 26/27 to 29/30 through our website by 
the end of the 2029-30 academic year. 
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Accessible 
Audition Process 

• Potential applicants from 

socio-economically 

disadvantaged 

backgrounds, and/or living 

with a disability, feel 

confident to apply to study 

at Collective. 

• The proportion of 

applicants who are socio-

economically 

disadvantaged or living 

with a disability increases. 

• The proportion of the 

student body who are 

socio-economically 

disadvantaged or living 

with a disability increases. 

OfS Standard of Evidence 2: Empirical 

• Application conversion analysis tracking progression from 
initial application through audition to acceptance for different 
demographic groups. 

• Barrier identification surveys with applicants (successful and 
unsuccessful) about their audition experience. 

• Cost-benefit evaluation measuring investment in accessible 
processes against diversity of student intake. 

Key Indicators: 

• Proportion of applicants from target groups completing 
auditions. 

• Conversion rates from application to acceptance by 
demographic group. 

• Feedback scores on accessibility of audition process. 

Collective will publish a comprehensive 
evaluation of the impact of all our APP initiatives 
from 26/27 to 29/30 through our website by 
the end of the 2029-30 academic year. 
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Targeted Outreach 
and Partnerships 

• Potential applicants from 

underrepresented groups 

feel confident to apply to 

study at Collective. 

• The proportion of 

applicants from 

underrepresented groups 

increases. 

• The proportion of the 

student body from 

underrepresented groups 

increases. 

OfS Standard of Evidence 2: Empirical 
 

• Partner school tracking monitoring progression from outreach 

engagement to HE applications over 3-year period 

• Cohort comparison methodology comparing HE application 

rates from schools/colleges with and without Collective outreach 

intervention 

• Participant journey mapping following individual students from 

first outreach contact through to HE destination 

• Partner feedback evaluation annual surveys with school/college 

staff about perceived impact and value 

Collective will publish a comprehensive 
evaluation of the impact of our Targeted 
Outreach and Partnerships from September 
2025 to August 2027 by February 2028. 

Collective will also publish a comprehensive 
evaluation of the impact of all our APP initiatives 
from 26/27 to 29/30 through our website by 
the end of the 2029-30 academic year. 

Flexible Modes of 
Study 

• A first cohort of students 

from disadvantaged 

backgrounds choose to 

select the CertHE pathway. 

• A significant proportion of 

Asian students and those 

living with a physical 

and/or sensory disability 

studying part-time at 

Collective feel confident to 

select a pathway that 

leads to an HE 

qualification, rather than 

following a non-accredited 

route. 

OfS Standard of Evidence 2: Empirical 
 

• Pathway comparison analysis tracking application and 

enrolment patterns between CertHE and non-accredited Part-

Time School by demographic groups 

• Student choice surveys with CertHE applicants exploring 

factors influencing their decision to select accredited vs non-

accredited pathways 

• Academic progression tracking following CertHE students who 

progress to full BA Acting programme 

 
 

Collective will publish a comprehensive 
evaluation of the impact of all our APP initiatives 
from 26/27 to 29/30 through our website by 
the end of the 2029-30 academic year. 



 

 
 

22 

 

Intervention Strategy 2: Success 

Increased attainment and continuation amongst Black students 

 

Objectives and targets 

39. To raise the continuation rate of Black students from the baseline data of 82.6% to 93% by 2029-30. 

 

40. To close the attainment gap in terms of the average modular marks achieved by Black students in 

comparison to the average marks for all students from -2.3% to 0% by 2029-30.  

Risks to equality of opportunity 

41. Black students disproportionately request extenuating circumstances, indicating potential challenges to 

accessing to student support that could impact continuation rates. 

 

42. Black students achieve grades that are 2.3% lower than the overall student average at Collective, 

potentially linked to a lack of diverse role models and feelings of isolation within the curriculum and 

institution. 

Related objectives and targets 

43. As indicated in paragraph 28, this Intervention Strategy will also enable us to set ambitious targets in the 

future around Black graduates entering the creative industries. These targets will be set in September 

2027. 

Related risks to equality of opportunity 

44. As outlined in Risk 5 and Risk 6 (paragraphs 15-16), sector-wide statistics show there are low numbers of 

people from ethnic minority groups succeeding and progressing in the creative industries, as referenced in 

our assessment of performance (see Annex B). 

 

45. Please see the table below for an overview of the activities we will undertake as part of this Intervention 

Strategy:



 

 
 

23 

Activity Description Inputs Outcomes Cross intervention 
strategy? 

Unconscious Bias 
Training 

We will deliver annual unconscious bias training to all 
academic staff to ensure fair assessment practices and 
eliminate potential bias in grading and feedback. 

 

• This activity targets all academic staff, particularly 

module leaders and those marking assessment. 

• Training will be delivered to approximately 10 staff 

members annually. 

• The activity is delivered by Collective only / it is not 

collaborative. 

• This is an existing activity. 

 

• Staff time for attendance 

at training sessions 

(percentage of salary costs) 

• Development of internal 

assessment guidelines and 

resources (percentage of 

salary costs) 

 

Short Term 

Staff demonstrate increased 
awareness of unconscious bias 
in assessment – and 
interactions with students. 

Medium Term 

Reduction in the attainment 
gap between Black students 
and the overall student 
population 

Long Term 

Elimination of unexplained 
gaps in academic outcomes 
between Black students and 
the student average, 
contributing to national 
equality of opportunity 
objectives. 

N/A 

Inclusive Curriculum 
Enhancement 

We will systematically review and enhance our curriculum to 
ensure it reflects diverse perspectives and includes the voices 
and experiences of Black artists, theorists, and practitioners. 

• Curriculum review and 

development time 

(percentage of academic 

staff salaries). 

Short Term 

Black students report increased 
sense of belonging and 
representation within the 
curriculum. 

This activity will 
contribute to IS1, by 
creating an inclusive 
learning environment 
that supports access 
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• This activity targets all HE students but particularly 

benefits Black students. 

• This review will cover all modules across our BA Acting 

programme. 

• It builds on existing curriculum development work 

identified in student feedback. 

• The activity is collaborative with external practitioners. 

• This is an existing activity. 

 

• Purchase of new learning 

resources and texts. 

• External consultation with 

Black artists and 

practitioners. 

Medium Term 

Black students demonstrate 
increased engagement and 
confidence in their studies, 
reflected in improved 
academic performance. 

Long Term 

The curriculum becomes a 
model of inclusive practice 
within the actor-training sector, 
contributing to wider sectoral 
change. 

and retention for all 
underrepresented 
students. 

Enhanced Academic 
Support 

• We will develop and implement targeted academic 

support systems to ensure Black students receive 

appropriate assistance before challenges escalate to 

the point of requiring an application for Extenuating 

Circumstances. 

• This activity particularly targets Black students but is 

available to all students. 

• Support will be provided through enhanced Personal 

Academic Tutor system and peer mentoring (our ‘buddy’ 

system). 

• This builds on existing support mechanisms but provides 

a more proactive intervention. 

• The activity is delivered by Collective only / it is not 

collaborative. 

• This is a new activity. 

• Additional Personal 

Academic Tutor training 

and time allocation 

(percentage of staff 

salaries). 

• Peer mentoring programme 

coordination (percentage 

of salary costs). 

 

Short Term 

Reduction in the number of 
extenuating circumstances 
applications by Black students 

Medium Term 

Improved academic outcomes 
and continuation rates for 
Black students. 

Long Term 

Black students achieve 
academic outcomes in line with 
the overall student population, 
eliminating the attainment gap. 

This activity will 
contribute to IS1, by 
ensuring successful 
progression for 
students who have 
accessed Collective 
through our access 
initiatives. 
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Improved Mental 
Health Environment 

• We will enhance our mental health support services and 

create a supportive environment that recognises the 

specific challenges faced by Black students. 

• This activity targets all students but provides specific 

support for Black students. 

• Enhanced Student Welfare Officer provision and 

external mental-health partnerships. 

• Elements of this activity are delivered collaboratively 

with external mental health organisations. 

• Pre-emptive activities to encourage mental well-being. 

(For further detail see paragraph 60) 

• Implementation of new strategy to reduce the use of 

mobile phones in the classroom. 

• This is an existing activity that is being enhanced. 

Project Costs: 

Partnership agreements with 
appropriate mental health 
services (currently the Brandon 
Centre): £9,500 annually 

Short Term 

Students report improved 
mental health and wellbeing 
support that meets their 
cultural needs 

Medium Term 

Reduction in mental health-
related academic challenges 
and improved continuation 
rates 

Long Term 

Collective is able to share 
good practice for mental 
health provision within the 
actor-training sector. 

This activity will 
contribute to IS1, by 
creating a supportive 
environment that 
benefits all students, 
particularly those from 
underrepresented 
backgrounds who may 
face additional 
pressures. 
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Total cost of activities and evaluation for intervention strategy 

46. The total cost of this intervention strategy is approximately £21,500 per year (refer to further detail in 

Annex B). 

Summary of evidence base and rationale 

47. This intervention strategy is underpinned by research on factors affecting Black student success in Higher 

Education. Our approach is informed by the research cited in our risk analysis, including findings from 

Universities UK on closing attainment gaps, and research by Harris and Reynolds on inclusive curriculum 

design. 

 

48. The strategy recognises that Black students face multiple, intersecting challenges that require a 

comprehensive response addressing both institutional culture and individual support needs. Our approach 

aligns with sector best practice, while responding to the specific context of creative arts education. 

 

49. Internal evidence from our student focus groups and the higher proportion of Extenuating Circumstances 

requests from Black students demonstrates the need to prioritise proactive, culturally aware support 

systems rather than reactive interventions. 

Evaluation 

50. The activities within this Intervention Strategy will be evaluated to generate OfS Type 2 evidence 

standards. 

 

51. Each activity will be assessed individually using appropriate methodologies, with the strategy evaluated 

against our Theory of Change for IS2. 

 

52. In our evaluation we will make use of resources such as the TASO Attainment-Raising MOAT Tool (AR-

MOAT) and TASO Access and Success Questionnaire (ASQ)1. 

 

53. In our evaluation we will engage with sector-wide research on effective interventions for Black student 

success.  

 

54. The strategy will begin implementation from academic year 2026-27 with our evaluation and publication 

schedule outlined in the table below. 

 

55. Please see the below our Theory of Change, and the aforementioned table, which has further detail on 

the approach to evaluation for this Intervention Strategy: 
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Activity Outcomes Method(s) of evaluation Summary of publication plan 

Unconscious Bias 
Training 

• Staff demonstrate 

increased awareness of 

unconscious bias 

• Reduction in attainment 

gaps. 

• More equitable 

assessment practices. 

OfS Standard of Evidence 2: Empirical 
 

•  Pre/post training assessments using validated unconscious bias measurement 
tools to measure staff awareness levels before and after training 

• Grade distribution analysis examining patterns in assessment outcomes by 

ethnicity. 

• Staff self-assessment surveys measuring confidence in fair assessment 

practices .and awareness of potential bias, conducted annually 

• Longitudinal tracking of assessment patterns over 3-year period to 

demonstrate sustained impact. 

• Annual review of training impact 

will be shared internally with the 

EDI Committee and the Board of 

Directors. 

• Comprehensive evaluation will be 

published through our website by 

February 2027 covering initial 

implementation, and by the end of 

the 2029-30 academic year for 

the full cycle. 

Inclusive Curriculum 
Enhancement 

• Students report increased 

sense of belonging. 

• Improved engagement 

and academic 

performance. 

• Curriculum becomes an 

actor-training sector 

exemplar. 

OfS Standard of Evidence 2: Empirical 

• Pre/post curriculum audit comparing representation of Black theorists, 
artists, and practitioners before and after enhancement processes. 

• Student satisfaction surveys measuring sense of belonging and 
representation within curriculum content, conducted annually. 

• Academic engagement tracking comparing participation rates, assignment 
submission rates, and class attendance between Black students and the 
overall student population. 

• Annual focus groups with Black students exploring their experiences of 
curriculum representation and sense of belonging. 

• Academic performance correlation analysis examining whether curriculum 
changes correlate with improved attainment among Black students. 

• Annual curriculum review findings 

will be shared through the 

Teaching and Learning  

• Committee 

• Comprehensive evaluation will be 

published through our website by 

February 2027 and by the end of 

the 2029-30 academic year. 
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Improved Mental 
Health Environment 

• Improved mental health 

support 

• Reduced mental health-

related academic 

challenges 

• Enhanced continuation 

rates 

OfS Standard of Evidence 2: Empirical 

• Service utilisation analysis tracking engagement with Brandon Centre 
partnership and other mental health interventions by ethnicity. 

• Mobile phone policy impact assessment measuring correlation 
between phone restrictions and student concentration/engagement. 

• Academic outcomes correlation examining relationship between 
mental health support and academic performance, particularly for 
Black students. 

Success Metrics: 

• Increased utilisation of mental health services. 

• Correlation between wellbeing improvements and academic outcomes. 

• Student satisfaction with mental health support provision. 

• Annual student support 

effectiveness will be reviewed 

internally, and with external 

partners, through the weekly 

Student Support Meetings, which 

includes student support staff, 

courses leaders, and members of 

the SLT.  

• Comprehensive evaluation will be 

published through our website by 

February 2027 and by the end of 

the 2029-30 academic year. 

Enhanced Academic 
Support 

• Reduction in extenuating 

circumstances 

applications. 

• Improved academic 

outcomes. 

• Elimination of attainment 

gaps. 

OfS Standard of Evidence 2: Empirical 
 
Extenuating circumstances tracking monitoring the number and proportion of 
extenuating circumstances applications by ethnicity over time to measure 
reduction from current percentage of 56%. 
Academic progression analysis comparing module marks, continuation rates, 
and degree classifications before and after enhanced support implementation. 
 

• Annual support effectiveness 

review will be reviews annually 

internally and with external 

partners through the weekly 

Student Support Meetings.  

• Comprehensive evaluation will be 

published through our website by 

February 2027 and by the end of 

the 2029-30 academic year. 
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Whole provider approach 

Overview 

56. This APP is central to Collective’s core mission, which is to increase access to high-quality actor-training for 

students from groups who have traditionally been underrepresented within the performing arts industry - 

particularly in terms of ethnicity, disability and class. You can read our Mission Statement here.  

Alignment with other strategies 

57. To ensure that this plan is realised across entire Studio, we have aligned the APP with other strategies and 

policies. The table below references how this alignment occurs: 

 

Policy/Strategy/Committee Alignment with the APP 

Reasonable Adjustments Policy This policy supports the aim of fully integrating students with physical and/or 
sensory disabilities through a policy of differentiation based on reasonable 
adjustments in line with the requirements of the Equality Act 2010. 

Considerate Marking and 
Feedback Policy 

This policy supports the aim of fully integrating students with physical and/or 
sensory disabilities by ensuring that the principles of reasonable adjustments apply 
to assessment. 

Disability Statement This core statement, which outlines our core mission around disability, ensures the 
application of the Social Model of Disability is a key part of the culture of the 
Studio. 

Equality, Diversity and Inclusion 
(EDI) Committee 

The EDI Committee will play a key role in identifying potential failures to the 
delivery of this APP, holding the SLT to account, and reporting relevant findings to 
the Board of Directors who have ultimate responsibility for the plan. Issues they will 
scrutinise include: identifying instances of potential unconscious bias, issues with 
recruitment leading to a lack of diversity emerging amongst the staff team and/or 
student body, and areas where Collective values around diversity and inclusion are 
not being reflected in aspects of the curriculum/learning resources/teaching 
delivery. There is student representation on the EDI Committee. 

Teaching and Learning (TaL) 
Committee 

The TaL Committee ensures that inclusive learning resources and practices are 
utilised within the curriculum, notably ensuring that staff are using appropriate 
models of differentiation and reasonable adjustments in their teaching to support 
disabled students. 

Equality Act 2010 Collective Acting Studio is fully compliant with Public Sector Equality Duty and 
prioritises the Equality Act 2010 within its operational practices.  

 

Strategic measures 

58. Below are outlined additional whole-provider strategic measures and interventions we will undertake as 

part of this APP, across the student lifecycle to help achieve the aims, objectives and targets in this plan. 

Curriculum, Pedagogic and Student Support 
 

59. We will employ elements of sector-recognised best practice in terms of curriculum development, 

pedagogic delivery and student support as part of our strategic measures. This will include: 

https://collectiveactingstudio.co.uk/wp-content/uploads/2022/12/Mission-Statement.pdf
https://collectiveactingstudio.co.uk/wp-content/uploads/2023/02/Reasonable-Adjustments-Policy.pdf
https://collectiveactingstudio.co.uk/wp-content/uploads/2022/12/Considerate-Marking-and-Feedback-Policy.pdf
https://collectiveactingstudio.co.uk/wp-content/uploads/2022/12/Considerate-Marking-and-Feedback-Policy.pdf
https://collectiveactingstudio.co.uk/wp-content/uploads/2022/12/Disability-Statement.pdf
https://www.youtube.com/watch?v=kmAfpmGO7DU
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● Access Riders / Individual Learning Plans – during induction week, students with disabilities work 

together with the Academic and Registry Officer to create an Access Rider, or Individual Learning 

Plan, containing information about their needs and highlight areas of the curriculum which may prove 

challenging. The academic team will then work together to adapt their teaching based on this 

information to ensure alternative options are offered, and the student is able to fully participate in all 

classes. This Access Rider / Individual Learning Plan will be continually reviewed, as will the 

adaptations surrounding it.  

● Support for Health and Wellbeing – we will continue to offer both pre-emptive and remedial support 

for students in need through our Student Welfare Officer, and external support agencies. We believe 

in a proactive, preventative approach to foster good mental health across our whole community. 

Mindfulness, meditation and regular exercise are embedded in our courses to make Collective a safe 

and healthy environment for both our students and staff. In terms of crisis support, our Student 

Welfare Officer acts as a ‘first responder’ for our students and will signpost them to appropriate 

services where necessary – including counselling. Our document outlining the external support services 

we recommend for students can be found here.  

● Equality Training – We will look to train staff and students alike in ways to build on their existing 

understanding(s) of inclusion, diversity and equality. This may manifest in (but will not be limited to) a 

pursuit of anti-racist pedagogies, unconscious bias training, along with specialist disability training 

provided by organisations such as Angel Shed and Dark Horse Theatre. Our support staff will work 

with developing educational research to ensure that we are always operating within what is deemed 

as best practice. All staff will be provided with training during their induction.  

● Peer Mentoring - we operate a ‘Buddy’ system, where a first-year student is paired with a second-

year during Induction Week. This provides the new student with an avenue for peer-level support, 

helps them to feel welcome and to integrate them within our community.  

 
Employability 
 

60. It is central tenet of Collective’s approach to support students in gaining consistent employment upon 

graduation, and particularly within the creative industries. We will use the following strategic measures to 

support employability:  

● Industry Liaison – we have appointed this key role to champion strategic measures around employability 

in the creative industries and to ensure we take a whole provider approach to this aspect of our work. 

● Royal Court Theatre – we have established a partnership with the Royal Court, where students are able 

to take classes on their stage, and undertake workshops with their artistic team to develop key skills 

around employability.  

● Short Courses – a key component of the work we do at Collective is our Short Courses for Professional 

Actors programme which offers opportunities for alumni who wish to engage in ongoing professional 

development after graduation. These courses will help our alumni avoid the ‘cliff edge’ that many drama-

school graduates experience – by providing a community where they can maintain and enhance their 

skills between jobs. We offer two free scholarship places in every class, which will be accessible to 

Collective HE graduates from June 2026. 

● Casting and Industry Workshops – we have developed a wide network of relationships with casting 

directors, agents and leading industry employers and artists who support our mission to train actors from 

underrepresented groups. This work is in progress, continuous and ongoing. 

● Careers Advice – we recognise that some students will decide during the course of their degree that they 

wish to pursue alternative career opportunities outside of the Creative Industries. Our Academic and 

Registry Officer will lead on providing careers advice through a series of workshops and events for those 

wishing to seek employment outside of the Creative Industries or undertake a postgraduate degree. This 

will be in place for HE students by September 2025. 

https://collectiveactingstudio.co.uk/wp-content/uploads/2023/03/External-Support-11th-August-2022.pdf
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● Collective Fringe Festival – we hold an annual theatre festival which provides paid performance 

opportunities for Collective students and recent graduates. 

● Collective Film Festival London – we hold an annual film festival which platforms emerging filmmakers 

from underrepresented groups, including Collective students and recent graduates. 

 
The above measures will all play a part in establishing an effective strategy to support future aims and 
targets around progression. 
 

Student consultation 

61. Student engagement in institutional decision-making is key to Collective’s mission. As a result, student 

involvement in the planning, monitoring, evaluation and delivery of this Access and Participation Plan 

(APP) has been a valued part of the process. 

 

 

62. A focus group was held on 20th May 2025 where students were briefed on the targets set in Collective 

Acting Studio’s previous APP. Core staff briefed the student focus group on progress against the targets in 

that plan – and outlined the risks and targets identified in the first draft of this current plan. 

 

63. The focus group provided valued feedback on those risks and targets – and suggested ideas for 

interventions that they felt would be beneficial for them and their peers. For example, as a group they 

highlighted the centrality of effective mental health support in the continuation of students at Collective. 

They made suggestions around the inclusion of more physical activities for students, such as a running club, 

and a limit on the use of mobile phones at the Studio to help support students proactively in maintaining 

good mental health. Their ideas have been included in this plan. 

 

64. The focus group also provided valued insight about how socio-economic factors may present for individual 

students at Collective. They placed emphasis on prioritising those with a low household income over those 

from a Low Participation Neighbourhood, as a factor that they felt should inform the plan. Their rationale 

being that a significant proportion of students at Collective come from postcodes in London that had high 

engagement rates in higher education, but who themselves were from socio-economically deprived 

households.  

 

65. Following that focus group, this feedback was taken to a working group from the Board of Directors on 

6th June 2025 who discussed and built upon some of the suggested proposals to ensure effective 

evaluation of the student’s ideas and implementation where appropriate. This APP was then redrafted. 

 

66. An updated draft was then provided to the focus group on 24th June 2025, who agreed those changes 

before this final version was submitted. 

 

67. We are delighted that this work on this APP is also being supported by a student submission. 

 

68. Students shall also play a key role in the evaluation and monitoring of the delivery of this APP. This work 

will be carried out by student representatives who are part of the tri-annual Equality, Diversity, and 

Inclusion Committee.  
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Evaluation of the plan  

Overview of our Evaluation Approach 

69. Collective Acting Studio is committed to developing a robust, evidence-based approach to evaluating the 

effectiveness of our Access and Participation Plan. As a small specialist provider, we recognise both the 

challenges and opportunities this presents for evaluation. We will employ a mixed-methods approach that 

combines quantitative data analysis with  

 

 

qualitative insights to generate meaningful evidence about what works and what does not work in our 

context. 

 
70. Our evaluation strategy is designed to meet OfS Type 2 evidence standards across our intervention 

strategies, while acknowledging that different activities may require different evaluation approaches 
depending on their scope, scale, and intended outcomes. 

 
71. The investment in research and evaluation in relation to this plan is outlined in Annex C. 

Strengthening our Evaluation Capacity 

72. As highlighted in our assessment, being a small specialist provider means we face particular challenges 
around evaluation capacity and statistical significance. To address this, we will use the following 
approaches: 

• TASO engagement: We will continue to actively engage with TASO (Transforming Access and 
Student Outcomes in Higher Education) resources and events to build our internal capacity and embed 
effective evaluation frameworks. This includes utilising tools such as the TASO Pre-entry Mapping 
Outcomes and Activities Tool (MOAT), TASO Access and Success Questionnaire (ASQ), and the TASO 
Attainment-Raising MOAT Tool (AR-MOAT). 

• SEER Partnership membership: From September 2026, we will become members of the SEER 
(Specialist Education Evaluation and Research) partnership. This will enable us to build our evaluation 
capacity, ensure we meet regulatory requirements, and participate in a community of practice that 
will help provide sector-wide evaluation insights. 

• NEON membership: From September 2026, we will join the National Education Opportunities 
Network (NEON) to access events, programmes and workshops that can enrich our research, 
evaluation and understanding of the sector. 

Data Systems and Tracking 

• HEAT implementation: From September 2026 we will begin to use HEAT (Higher Education Access 
Tracker) as a core component of our evaluation practice. This system enables us to track the impact of 
our APP activities and provides robust longitudinal data despite our small cohort sizes. 

• Student data integration: We will enhance our student data collection processes to ensure we can 
effectively track progress against our targets while maintaining GDPR compliance. This includes 
developing systems to capture intersectional data and track student journeys from initial engagement 
through to graduation and employment. 

Collaborative Evaluation Approaches 
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73. Recognising the challenges of small data sets, we will actively pursue collaborative evaluation 
opportunities: 

 

• Drama school collaboration: We will explore opportunities for collaborative evaluation with other 
specialist acting training providers (such as Rose Bruford) to understand the combined impact of 
access activities. This approach would create larger datasets for analysis and support the possibility 
of sector-wide publication of findings. 

• Data sharing: Where appropriate and with proper data sharing agreements in place, we will 
collaborate with other institutions to aggregate graduate employment data, particularly for Black, 
Asian and minority ethnic actors, to contribute to better sector-wide understanding of employment 
trends. 

Theory of Change Development 

74. Each of our intervention strategies is underpinned by a Theory of Change that articulates the expected 
pathway from inputs to long-term outcomes. Our evaluation approach will test these theories and adapt 
our interventions based on evidence of what works. These can be found in paragraphs 38 and 55. 

Publication and Dissemination Strategy 

Internal Reporting 

• Annual reviews: We will conduct annual interim reviews of intervention strategy effectiveness, 
shared internally through the EDI Committee and Board of Directors. These reviews will inform 
ongoing programme development and resource allocation. 

• Student feedback integration: Regular reporting to our student community will occur through the EDI 
Committee to ensure that evaluation findings directly inform student experience and programme 
improvement. 

External Dissemination 

• Sector contribution: We commit to publishing evaluation findings that contribute to the broader 
evidence base for access and participation activity. This includes both successful interventions and 
those that do not achieve intended outcomes. 

• Timeline for publication: We will publish: 
o An interim evaluation of financial support impact by February 2028 (covering September 

2025 to August 2027) 
o Individual intervention strategy evaluations annually from 2027 onwards 
o A comprehensive evaluation of all APP initiatives covering the full plan period (2026-27 to 

2029-30) by the end of the 2029-30 academic year 

 

Provision of information to students 

Fees 
 

75. The fees for the duration of the course from September 2025 are £9,275 per for BA Acting students (full-

time delivery only), and £3,250 per year for CertHe Acting students (part-time delivery only). These fees 
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are prominently displayed on our website. They are also outlined in our offer email that is sent to all 

successful applicants. 

 

76. Not later than August 31st prior to each academic year, we commit to write to all students outlining: 

● Information on student loans, how they can be accessed, and how they are paid to the Studio. 

● Details on bursaries and hardship funds available to underrepresented students throughout their 

course. 

● The eligibility criteria for scholarships and bursaries. 

● Clarification that eligibility for financial support will be assessed using information provided on the 

student loan application form, but that students must agree to share their financial information. 

 

Financial Support 
 

77. To support access for all students, and particularly those who from lower socio-economic backgrounds, 

auditions of entry for our HE provision are free for all applicants, which is a point of differentiation from 

many competitor institutions. 

 

78. We have identified through data from the Part-Time School that financial support has been a factor in 

enabling both access, and continuation, for students in our target groups. This is supported by the report 

to OFFA by Nursaw Associates (2015) which highlighted the following key findings: 

● ‘Financial support is not the most significant determinant in the decision to apply to HE or the choice 

between institutions – but there is a sizeable minority of students who feel that financial support does 

impact on their decision to enter HE and in choice of destination. 

● Students receiving financial support have comparable non-continuation rates with students who do not 

receive financial support – but institutional findings show that students in receipt of financial support 

report that it has enabled them to stay on course and that they consider withdrawing less.’ 

 

79. In line with the data outlined in our Targets and Investments Plan. We make the following financial 

commitments:  

 
 2026-27 2027-28 2028-29 2029-30 

Bursaries £18,000.00 £21,000.00 £21,000.00 £21,000.00 

Hardship Funds £3,000.00 £4,000.00 £5,000.00 £6,000.00 

 

80. Bursaries are targeted only at those students whose family income is below £15,000 per annum. Any HE 

student who meets that criteria is eligible. 

The bursaries will be divided as follows: 
 

• 2026-27: £1500 per student, paid in two instalments 

• 2027-28 to 2029-30: £1750 per student, paid in two instalments 

• For clarity, all student bursaries awarded from 2027-28 will be £1750, including for eligible students 

who received £1500 in previous academic years. 

https://www.offa.org.uk/wp-content/uploads/2016/02/FInancial-support-phase-one-report-PDF-for-publication.pdf
https://www.offa.org.uk/wp-content/uploads/2016/02/FInancial-support-phase-one-report-PDF-for-publication.pdf
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• The figures outlined are based on an estimated 4 students per cohort being eligible for the bursaries 

– which is supported by our current admissions data – however the Studio guarantees these bursaries 

will be made available to any student who meets the eligibility criteria. 

• Bursaries awarded will be paid to each eligible student in each year of their studies.  

• Hardship funds are allocated on a case-by-case basis to any student who can demonstrate short-term 

acute financial need, usually because of unexpected circumstances such as loss of employment, or a 

family bereavement. Hardship funds can be paid at any point during the course – and are made as 

a one-off payment. Payments will be between £100 and £750 - and are dependent on the 

individual circumstances of the student. 
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Annex A: Further information and analysis relating to the identification and prioritisation of key risks to 

equality of opportunity 

81. Collective Acting Studio's assessment of performance is informed by multiple data sources, recognising 

both the opportunities and limitations of being a small specialist provider. As noted in paragraph 7, we 

sometimes face statistical uncertainty due to small data sets that may be suppressed for GDPR reasons. 

However, our close relationships with students enable us to supplement quantitative analysis with valuable 

qualitative insights through direct student feedback and individual case studies. 

 
82. Our assessment draws from the following sources as outlined in paragraph 6: 

• The Equality of Opportunity Risk Register (EORR) 

• The OfS Access and Participation Data Dashboard (notably from RADA, Rose Bruford College and 
Royal Central School of Speech and Drama) 

• Admissions data for our HE courses 

• Admissions data for the Part-Time Drama School 

• Student Data Returns/Academic Outcomes/Attainment and Progression Statistics 

• Feedback from student forums and focus groups 

• External research data 

83. Where HE data is limited, we have at times utilised data from our unvalidated Part-Time Drama School 
(first cohort September 2022) to assess performance against competitor institutions and national 
benchmarks. 
 

84. The benchmark data for ethnicity used in this report is from our Student Records Data for the 2024-25 
academic year and can be seen below. Some data is suppressed due to GDPR reasons: 

Ethnicity Percentage 

Black - African or African British 25.00% 

White - English, Scottish, Welsh, Northern Irish or British 22.22% 

Any other White background 13.89% 

White - English, Welsh, Northern Irish or British 11.11% 

White - British, Irish, Northern Irish, English, Scottish or Welsh 8.33% 

Mixed or multiple ethnic groups - White or White British and Asian or Asian British 5.56% 

Any other Mixed or Multiple ethnic background <5% 

Asian – Filipino <5% 

Any other ethnic background <5% 

Mixed or multiple ethnic groups - White or White British and Black African or Black African 
British 

<5% 

Mixed or multiple ethnic groups - White or White British and Black Caribbean or Black 
Caribbean British 

<5% 

85. In the 2024-25 year 30.6% of students had a reported disability. 91% of these students continued and 
no risks were identified in regard to attainment. 
 

86. The benchmark data for disability used in this report is from our Student Records Data for the 2024-25 
academic year and can be seen below. Some data is suppressed due to GDPR reasons: 
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Disability by Type Percentage 

Social Communication Condition 11.1% 

Mental Health Condition 11.1% 

Learning Difference 5.6% 

D/deaf or have a Hearing Impairment <5% 

 

87. In the 2024-25 year 75% of students were mature. 92.6% of these students continued, and no risks were 
identified in regard to attainment. 

 
88. Continuation data is strong for the limited time periods / data sets available. 100% of HE students 

continued from the 2023-24 to 2024-25 academic years. We therefore did not consider there to be a 
risk in this area. 
 

89. Our datasets for care leaver students are small – and as such it is difficult to identify specific risks to 

equality of opportunity. However, we are aware of the sector-wide issue around the additional support 

needs of these students – and so we will ensure they are prioritised in terms of student support, and 

bursaries where any financial intersectionality is identified. 

 

90. Applications for Extenuating Circumstances for the 2024-25 academic year by ethnicity were as follows: 

Ethnicity Percentage 

Black - African or African British 45.45% 

White - English, Scottish, Welsh, Northern Irish or British 27.27% 

Any other White background 9.09% 

Mixed or multiple ethnic groups - White or White British and Asian or Asian British 9.09% 

Any other Mixed or Multiple ethnic background 0% 

Asian – Filipino 0% 

Any other ethnic background 0% 

Mixed or multiple ethnic groups - White or White British and Black African or Black African 
British 

0% 

Mixed or multiple ethnic groups - White or White British and Black Caribbean or Black 
Caribbean British 

9.09% 

Risks Not Addressed in This Plan 

91. Discussion was had with the Access and Participation Plan Student Focus Group, and with the Board of 
Directors, about whether there should be a focus on increasing access into Higher Education for students 
from low-participation neighbourhoods. No specific risk was identified in this area, and therefore it was 
concluded, that due to the size of the institution, it was more effective for Collective to focus on addressing 
socio-economic disadvantage in terms of household income. 
 

92. The benchmark data for low-participation neighbourhoods used in this report is from our Student Records 
Data for the 2024-25 academic year and can be seen below. Some data is suppressed due to GDPR 
reasons: 

IMD Decile Distribution Percentage 

Deciles 1 to 2 25% 
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Deciles 3 to 5 41% 

Deciles 6 to 8 25% 

Deciles 9 to 10 <5% 

Progression Data Limitations 

93. As noted in paragraph 9, as a new HEI (delivery began January 2024), we cannot yet assess progression 
performance. We commit to establishing progression targets in September 2027 when sufficient graduate 
data becomes available. 

Annex B: Further information that sets out the rationale, assumptions and evidence base for each 

intervention strategy that is included in the access and participation plan 

 

Intervention Strategy 1: Access 

Increase access to Higher Education for Asian and Black Students, applicants with a physical and/or 
sensory disability, and those who face socio-economic disadvantage 

Evidence base and rationale 

94. Feedback gathered from student focus groups conducted at Collective during the development of this 
Access and Participation Plan highlighted priorities in pre-entry support for students from 
underrepresented groups. Students specifically identified the following barriers and needs: 

• Financial support and transparency – Students emphasised the critical importance of clear 

information about financial support available, including bursaries, hardship funds, and living cost 

support. This aligns with research showing that financial barriers are a primary deterrent for students 

from low socio-economic backgrounds. 

• Information about the application and audition process – Applicant feedback at Open House 

events emphasised that lack of clear guidance around auditions can prevent some applicants from 

seeking to enter HE. This information gap particularly affects first-generation university applicants. 

• Free auditions and travel support – The cost of attending auditions, including travel and 

accommodation, was identified as a significant barrier for students from lower socio-economic 

backgrounds and those living outside London – so free online auditions were considered important. 

• Early engagement with the Collective community – Youth Academy graduates expressed the value 

of feeling connected to Collective before starting to commence their HE studies, including opportunities 

to meet current students and staff. 

• Course-specific knowledge - Applicants reported needing more detailed information about what 

studying at Collective involves on a day-to-day basis, particularly for the CertHE Part-Time pathway. 

Supporting evidence from sector research: 

95. The TASO evidence toolkit demonstrates that pre-entry access activities, such as the Youth Academy, and 

pre-entry mentoring have a positive impact on students progressing to higher education. This supports our 

multi-faceted approach of both the Collective Youth Academy and targeted outreach. 
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96. The OfS Uni Connect Annual 2021 Report suggests that 'multiple engagement with learners – which is 

achieved through this plan's targeted and sustained approach – has a positive impact on the most 

disadvantaged pupils, including on their confidence in making decisions about their course of study.' Our 

Intervention Strategy aims to allow multiple touchpoints for potential applicants from age 13 through to 

application. 

Research supporting flexible modes of study: 

97. Analysis of our Part-Time Drama School data shows that 9.8% of students are Asian compared to less 

than 5% in our HE provision, and 34.6% of students are Black compared to 25% in our HE provision. This 

suggests that flexible, part-time educational pathways may enable greater participation from these 

underrepresented groups. This evidence directly informed our decision to launch the Part-Time CertHE 

Acting from September 2025. 

Cost Analysis 

98. A more detailed breakdown for the costs for this intervention strategy can be seen below: 

Cost Type 2026-27 2027-28 2028-29 2029-30 

Collective Youth Academy - a percentage of 
the staff costs for the Youth Academy 
Manager. 

£2,800 £2,950 £3,000 £3,100 

Collective Youth Academy - annual scholarship 
places worth £1950 provided by LBI 

£1,950 £1,950 £1,950 £1,950 

Staff Team Diversification – Job Adverts £900 £950 £1,000 £1,100 

Staff Team Diversification – a percentage of 
the salary of staff deployment for recruitment 

£1,600 £1,650 £1,700 £1,750 

Financial Support (bursaries / financial 
hardship support) 

£21,000 £25,000 £26,000 £27,000 

Accessible Audition Process – a percentage of 
the staff costs for the admissions team. 

£2,500 £3,100 £4,000 £4,100 

Targeted Outreach and Partnerships – a 
percentage of the staff costs for the Head of 
Participation, administrative staff, and outreach 
facilitators. 

£5,350 £5,650 £5,800 £5,950 

Targeted Outreach and Partnerships – travel 
costs 

£550 £600 £650 £750 

Flexible Modes of Study - A percentage of the 
staff costs for the academic team 

Usual teaching 
costs - so not 
included 

Usual teaching 
costs - so not 
included 

Usual teaching 
costs - so not 
included 

Usual teaching 
costs - so not 
included 

Flexible Modes of Study - University Fees 
(£400 per student). 

£2,000 £4,000 £6,000 £8,000 

Estimated Total Expenditure (to nearest 
£1000)  

£39,000 £46,000 £50,000 £54,000 

 

Intervention Strategy 2: Success 

Increased attainment and continuation amongst Black students 
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Student-focused evidence base and rationale 

99. Student consultation and focus groups revealed specific challenges faced by Black students, and students 

with disabilities, that impact their on-course experience and success. Key findings include: 

• Academic and pastoral support gaps – Black students reported feeling less likely to access proactive 

support, instead waiting until challenges escalated to the point of requiring extenuating circumstances 

applications. This is evidenced by our own data (see paragraph 15). 

• Sense of belonging and representation – Some students expressed concerns about feeling isolated 

and experiencing imposter syndrome at times. They highlighted the need for positive role models and 

diverse representation in the curriculum to help combat this. 

• Mental health and wellbeing support – Students identified the need for onsite mental health support 

that recognises the specific pressures faced by students in the creative industries. 

• Financial pressures during study – Cost of living pressures were identified as affecting attendance, 

with students reporting they sometimes needed to prioritise paid employment over lectures. 

100. A more detailed breakdown for the costs for this intervention strategy can be seen below: 

Cost Type 2026-27 2027-28 2028-29 2029-30 

Unconscious Bias Training - staff time for 
attendance at training sessions (percentage of 
salary costs) 

£1,750 £1,850 £1,900 £1,950 

Unconscious Bias Training - Development of 
internal assessment guidelines and resources 
(percentage of salary costs) 

£150 £150 £150 £150 

Inclusive Curriculum Enhancement - curriculum 
review and development time (percentage of 
academic staff salaries) 
 

£1,750 £1,850 £1,900 £1,950 

Inclusive Curriculum Enhancement - purchase of 
new learning resources and texts 

£500 £750 £1,000 £1,000 

Inclusive Curriculum Enhancement - external 
consultation with Black artists and practitioners. 

£200 £200 £200 £200 

Enhanced Academic Support - additional 
Personal Academic Tutor training and time 
allocation (percentage of staff salaries). 

£3,500 £3,700 £3,800 £3900 

Enhanced Academic Support - peer mentoring 
programme coordination (percentage of salary 
costs) 

£1,750 £1,850 £1,900 £1,950 

Improved Mental Health Environment - 
partnership agreement with the Brandon Centre 

£10,000 £10,500 £11,000 £11,500 

Estimated Total Expenditure (to nearest 
£1000) 

£20,000 £21,000 £22,000 £23,000 

 

Bibliography 

101. See below a bibliography for academic sources and references used in the compilation of this plan: 



 

 
 

42 
 

Atewologun, D., Cornish, T., & Tresh, F. (2018). "Unconscious bias training: An assessment of the evidence for 
effectiveness." Equality and Human Rights Commission Research Report 113. 
https://blogs.lse.ac.uk/businessreview/2021/03/24/is-unconscious-bias-training-still-worthwhile/ 

Blake, S., Capper, G. and Jackson, A. (2022). Building Belonging in Higher Education Recommendations for 
developing an integrated institutional approach. Available at: https://wonkhe.com/wp-content/wonkhe-
uploads/2022/10/Building-Belonging-October-2022.pdf 

Boliver, V., Gorard, S. and Siddiqui, N. (2019). Using contextual data to widen access to higher 
education. Perspectives: Policy and Practice in Higher Education, 25(1), pp.1–7. doi: 
https://doi.org/10.1080/13603108.2019.1678076 

Chinn, R. (2023). Cost of living 'significant barrier' to accessing creative industries for under-represented talent. 
Available at: https://creativeaccess.org.uk/latest/cost-of-living-significant-barrier-to-accessing-creative-
industries-for-under-represented-talent 

Creative Access (2022) Disability Survey Results [online]. Available: 
https://creativeaccess.org.uk/app/uploads/2024/01/disability-report-28th-nov.pdf 

Department for Work and Pensions (2024). Households below average income for financial years ending 1995 
to 2024. GOV.UK. Available at: https://www.gov.uk/government/statistics/households-below-average-
income-for-financial-years-ending-1995-to-2024/households-below-average-income-an-analysis-of-the-uk-
income-distribution-fye-1995-to-fye-2024#children-in-low-income-households 

 

 

Harris, D. and Reynolds, R. (2014). The history curriculum and its personal connection to students from minority 
ethnic backgrounds. Journal of Curriculum Studies, 46(4), pp. 464-486. Available 
at: https://www.tandfonline.com/doi/abs/10.1080/00220272.2014.881925 

Harrison, N., Davies, S., Harris, R. and Waller, R. (2018). Access, participation and capabilities: theorising the 
contribution of university bursaries to students' well-being, flourishing and success. Cambridge Journal of 
Education, 48(6), pp.1–19. doi: https://doi.org/10.1080/0305764x.2017.1401586 

HESA (2023). Who’s Studying in HE? | HESA. [online] Hesa.ac.uk. Available at: 
https://www.hesa.ac.uk/data-and-analysis/students/whos-in-he. 

Moores, E. and Burgess, A.P. (2022). Financial support differentially aids retention of students from households 
with lower incomes: a UK case study. Studies in Higher Education, 48(1), pp.1–12. 
doi:https://doi.org/10.1080/03075079.2022.2125950 

Office for Students (2021). Uni Connect annual report. Available 
at: https://www.officeforstudents.org.uk/media/213bb753-863f-45d7-814c-4d2df8e71565/uni-connect-
annual-report-final-for-web.pdf 

Pampaka, M., Rolfe, H., Davis, P. and Benton, T. (2023). Asking for help: Black students' experiences of 
support in higher education. British Educational Research Journal, 49(4), pp. 821-840. Available 
at: https://bera-journals.onlinelibrary.wiley.com/doi/10.1002/berj.3921 

Seuwou, P., Dodzo, N., Osho, Y., Ajaefobi, W. and Ngwana, T. (2023). Exploring the Factors that 
Impact Ethnic Minority Students’ Attainment at a British University. Journal of Educational 

https://blogs.lse.ac.uk/businessreview/2021/03/24/is-unconscious-bias-training-still-worthwhile/
https://wonkhe.com/wp-content/wonkhe-uploads/2022/10/Building-Belonging-October-2022.pdf
https://wonkhe.com/wp-content/wonkhe-uploads/2022/10/Building-Belonging-October-2022.pdf
https://doi.org/10.1080/13603108.2019.1678076
https://creativeaccess.org.uk/latest/cost-of-living-significant-barrier-to-accessing-creative-industries-for-under-represented-talent
https://creativeaccess.org.uk/latest/cost-of-living-significant-barrier-to-accessing-creative-industries-for-under-represented-talent
https://creativeaccess.org.uk/app/uploads/2024/01/disability-report-28th-nov.pdf
https://www.gov.uk/government/statistics/households-below-average-income-for-financial-years-ending-1995-to-2024/households-below-average-income-an-analysis-of-the-uk-income-distribution-fye-1995-to-fye-2024#children-in-low-income-households
https://www.gov.uk/government/statistics/households-below-average-income-for-financial-years-ending-1995-to-2024/households-below-average-income-an-analysis-of-the-uk-income-distribution-fye-1995-to-fye-2024#children-in-low-income-households
https://www.gov.uk/government/statistics/households-below-average-income-for-financial-years-ending-1995-to-2024/households-below-average-income-an-analysis-of-the-uk-income-distribution-fye-1995-to-fye-2024#children-in-low-income-households
https://www.tandfonline.com/doi/abs/10.1080/00220272.2014.881925
https://doi.org/10.1080/0305764x.2017.1401586
https://www.hesa.ac.uk/data-and-analysis/students/whos-in-he
https://doi.org/10.1080/03075079.2022.2125950
https://www.officeforstudents.org.uk/media/213bb753-863f-45d7-814c-4d2df8e71565/uni-connect-annual-report-final-for-web.pdf
https://www.officeforstudents.org.uk/media/213bb753-863f-45d7-814c-4d2df8e71565/uni-connect-annual-report-final-for-web.pdf
https://bera-journals.onlinelibrary.wiley.com/doi/10.1002/berj.3921


 

 
 

43 
 

Research and Review, [online] 6(1), p.1. Available at: 
https://pure.northampton.ac.uk/ws/portalfiles/portal/53108418/Seuwou_et_al_2023_Exploring_the_Facto
rs_that_Impact_Ethnic_Minority_Students_Attainment_at_a_British_University.pdf 

TASO. (n.d.). Evidence toolkit. Available at: https://taso.org.uk/evidence/toolkit/ 

Universities UK (2021). Black, Asian and Minority Ethnic student attainment at UK universities: #ClosingTheGap. 
Available at: https://www.universitiesuk.ac.uk/sites/default/files/field/downloads/2021-07/bame-student-
attainment.pdf 

Williams, J., Pollard, E., Cook, J., & Byford, M. (2022). "Enhancing Creative Education." Creative 
Industries Policy and Evidence Centre and the Institute for Employment Studies. 
https://pec.ac.uk/research_report_entr/enhancing-creative-education/ 

Williams, M., Pollard, E., Takala, H. and Houghton, A.-M. (2019). Review of Support for Disabled 
Students in Higher Education in England Report to the Office for Students by the Institute for 
Employment Studies and Researching Equity, Access and Participation Institute for Employment 
Studies (IES). [online] 
https://www.google.com/search?client=safari&rls=en&q=Available+at%3A+https%3A%2F%2Fwww.officef
orstudents.org.uk%2Fmedia%2Fa8152716-870b-++47f2-8045-fc30e8e599e5%2Freview-of-support-for-
disabled-students-in-higher-education-in-++england.pdf.&ie=UTF-8&oe=UTF-8 

https://pure.northampton.ac.uk/ws/portalfiles/portal/53108418/Seuwou_et_al_2023_Exploring_the_Factors_that_Impact_Ethnic_Minority_Students_Attainment_at_a_British_University.pdf
https://pure.northampton.ac.uk/ws/portalfiles/portal/53108418/Seuwou_et_al_2023_Exploring_the_Factors_that_Impact_Ethnic_Minority_Students_Attainment_at_a_British_University.pdf
https://taso.org.uk/evidence/toolkit/
https://www.universitiesuk.ac.uk/sites/default/files/field/downloads/2021-07/bame-student-attainment.pdf
https://www.universitiesuk.ac.uk/sites/default/files/field/downloads/2021-07/bame-student-attainment.pdf
https://pec.ac.uk/research_report_entr/enhancing-creative-education/
https://www.google.com/search?client=safari&rls=en&q=Available+at%3A+https%3A%2F%2Fwww.officeforstudents.org.uk%2Fmedia%2Fa8152716-870b-++47f2-8045-fc30e8e599e5%2Freview-of-support-for-disabled-students-in-higher-education-in-++england.pdf.&ie=UTF-8&oe=UTF-8
https://www.google.com/search?client=safari&rls=en&q=Available+at%3A+https%3A%2F%2Fwww.officeforstudents.org.uk%2Fmedia%2Fa8152716-870b-++47f2-8045-fc30e8e599e5%2Freview-of-support-for-disabled-students-in-higher-education-in-++england.pdf.&ie=UTF-8&oe=UTF-8
https://www.google.com/search?client=safari&rls=en&q=Available+at%3A+https%3A%2F%2Fwww.officeforstudents.org.uk%2Fmedia%2Fa8152716-870b-++47f2-8045-fc30e8e599e5%2Freview-of-support-for-disabled-students-in-higher-education-in-++england.pdf.&ie=UTF-8&oe=UTF-8


Fees, investments and targets

2026-27 to 2029-30

Provider name: Collective Acting Studio Ltd

Provider UKPRN: 10091065

Investment summary

Yellow shading indicates data that was calculated rather than input directly by the provider.

Table 6b - Investment summary
Access and participation plan investment summary (£) Breakdown 2026-27 2027-28 2028-29 2029-30

Access activity investment (£) NA £11,000 £11,000 £11,000 £12,000

Financial support (£) NA £21,000 £25,000 £26,000 £27,000

Research and evaluation (£) NA £8,000 £9,000 £10,000 £12,000

Table 6d - Investment estimates

Investment estimate (to the nearest £1,000) Breakdown 2026-27 2027-28 2028-29 2029-30

Access activity investment Pre-16 access activities (£) £5,000 £5,000 £5,000 £5,000

Access activity investment Post-16 access activities (£) £6,000 £6,000 £6,000 £7,000

Access activity investment Other access activities (£) £0 £0 £0 £0

Access activity investment Total access investment (£) £11,000 £11,000 £11,000 £12,000

Access activity investment Total access investment (as % of HFI) 4.2% 3.8% 4.2% 4.6%

Access activity investment Total access investment funded from HFI (£) £9,000 £9,000 £9,000 £10,000

Access activity investment Total access investment from other funding (as 

specified) (£) £2,000 £2,000 £2,000 £2,000

Financial support investment Bursaries and scholarships (£) £18,000 £21,000 £21,000 £21,000

Financial support investment Fee waivers (£) £0 £0 £0 £0

Financial support investment Hardship funds (£) £3,000 £4,000 £5,000 £6,000

Financial support investment Total financial support investment (£) £21,000 £25,000 £26,000 £27,000

Financial support investment Total financial support investment (as % of HFI) 8.1% 8.6% 10.0% 10.4%

Research and evaluation investment Research and evaluation investment (£) £8,000 £9,000 £10,000 £12,000

Research and evaluation investment Research and evaluation investment (as % of HFI) 3.1% 3.1% 3.8% 4.6%

            giving and private sector sources and/or partners.

The figures below are not comparable to previous access and participation plans or access agreements as data published in previous years does not reflect latest provider projections on student numbers.

    "Total access investment from other funding (as specified)" refers to other funding, including OfS funding (but excluding Uni Connect), other public funding and funding from other sources such as philanthropic 

    "Total access investment funded from HFI" refers to income from charging fees above the basic fee limit.

Notes about the data: 

A provider is expected to submit information about its forecasted investment to achieve the objectives of its access and participation plan in respect of the following areas: access, financial support and research and 

evaluation. Note that this does not necessarily represent the total amount spent by a provider in these areas. Table 6b provides a summary of the forecasted investment, across the four academic years covered by the plan, 

and Table 6d gives a more detailed breakdown.

In Table 6d (under 'Breakdown'):



Fees, investments and targets

2026-27 to 2029-30

Provider name: Collective Acting Studio Ltd

Provider UKPRN: 10091065

Table 5b: Access and/or raising attainment targets

Aim [500 characters maximum]
Reference 

number 
Lifecycle stage Characteristic Target group Comparator group

Description and commentary 

[500 characters maximum]

Is this target 

collaborative? 
Data source

Baseline 

year
Units

Baseline 

data

2026-27 

milestone

2027-28 

milestone

2028-29 

milestone

2029-30 

milestone

To increase access for 

socioeconomically disadvantaged 

students, allowing for a higher 

proportion of the student body to 

be made up of Quintiles 1 and 2 

from the IMD (2019).

PTA_1 Access Deprivation (Index of Multiple 

Deprivations [IMD])

IMD quintile 1 and 2 Other (please specify in 

description)

Through targeted outreach, work 

to increase access for more 

socioeconomically disadvantaged 

students, allowing for a higher 

proportion of the student body to 

be made up of Quintiles 1 and 2 

from the IMD. The comparator 

group is Quintiles 4 and 5. The 

baseline figure is taken from our 

current Student Records Data for 

the 2024-25 academic year.

No Other data 

source (please 

include details in 

commentary)

Other (please 

include 

details in 

commentary)

Percentage 50% 52% 53% 54% 55%

To increase the number of Asian 

students recruited to the degree 

programme over the lifecycle of 

the plan. Due to our Mission 

Statement, and initial data from 

our Part-Time Drama School, we 

wish to recruit Asian students at a 

similar rate to our non-accredited 

Part-Time School.

PTA_2 Access Ethnicity Asian To raise the number of Asian HE 

students recruited from the 

baseline data of less that 5% (data 

suppressed) to 10% by 2029-30. 

The baseline figure is taken from 

our current Student Records Data 

for the 2024-25 academic year.

No Other data 

source (please 

include details in 

commentary)

Other (please 

include 

details in 

commentary)

Percentage 5% 6% 7% 8% 10%

To increase the number of Black 

students recruited on the degree 

programme over the lifecycle of 

the plan. Due to our Mission 

Statement, and current data from 

our Part-Time Drama School, we 

wish to recruit Black students at a 

much higher rate than the sector-

wide statistics in comparison with 

the number of White students - 

and show sector-leadership in this 

area.

PTA_3 Access Ethnicity Black To raise the number of Black HE 

students recruited from the 

baseline data of 25% to 35% by 

2029-30. The baseline figure is 

taken from our current Student 

Records Data for the 2024-25 

academic year.

No Other data 

source (please 

include details in 

commentary)

Other (please 

include 

details in 

commentary)

Percentage 25% 27% 29% 32% 35%

Actively recruit from this 

demographic to ensure that at 

least 10% of our intake are 

students with physical or sensory 

disabilities by the end of the cycle 

of this plan.

PTA_4 Access Reported disability Sensory, medical or 

physical impairment

To raise the number of HE 

students recruited with physical or 

sensory disabilities from the 

baseline data of 5.5% to 10% by 

2029-30. The baseline figure is 

taken from our current Student 

Records Data for the 2024-25 

academic year.

No Other data 

source (please 

include details in 

commentary)

Other (please 

include 

details in 

commentary)

Percentage 5.5% 6% 7% 8% 10%

PTA_5

PTA_6

PTA_7

PTA_8

PTA_9

PTA_10

PTA_11

PTA_12

Table 5d: Success targets

Aim (500 characters maximum)
Reference 

number 
Lifecycle stage Characteristic Target group Comparator group

Description and commentary 

[500 characters maximum]

Is this target 

collaborative? 
Data source

Baseline 

year
Units

Baseline 

data

2026-27 

milestone

2027-28 

milestone

2028-29 

milestone

2029-30 

milestone

Targets



Through the creation of a nurturing 

and inclusive environment, aim to 

increase the number of Black 

students who continue with their 

studies. 

PTS_1 Continuation Ethnicity Black All other ethnicities We commit to revisiting this plan 

in September 2027 to set 

appropriate, ambitious progression 

targets for 2027-28 onwards – 

particularly related to employment 

within the Creative Industries.

To raise the continuation rate of 

Black students from the baseline 

data of 82.6% to 93% by 2029-30. 

The baseline figure is taken from 

the figure for all registered English 

Higher Education providers for 

2021-22, as are own data sets are 

too small to be used in this area 

and are suppressed for GDPR 

reasons.

No Other data 

source (please 

include details in 

commentary)

Other (please 

include 

details in 

commentary)

Percentage 82.6% 85% 88% 91% 93%

Through improved academic 

support systems, and the 

enhancement on an inclusive 

curriculum we wish to close the 

attainment gap between Black 

students and the rest of the 

student body. This will ultimately 

contribute to the national KPM of 

eliminating the unexplained gap in 

degree outcomes between Black 

and White students.

PTS_2 Attainment Ethnicity Black All other ethnicities To close the attainment gap in 

terms of the average modular 

marks achieved by Black students 

in comparison to the average 

marks for all students from -2.3% 

to 0% by 2029-30.  The baseline 

figure is taken from our current 

Student Records Data for the 2024-

25 academic year.

No Other data 

source (please 

include details in 

commentary)

Other (please 

include 

details in 

commentary)

Percentage 2.3% 1.9% 1.4% 0.7% 0%

PTS_3

PTS_4

PTS_5

PTS_6

PTS_7

PTS_8

PTS_9

PTS_10

PTS_11

PTS_12

Table 5e: Progression targets

Aim (500 characters maximum)
Reference 

number 
Lifecycle stage Characteristic Target group Comparator group

Description and commentary 

[500 characters maximum]

Is this target 

collaborative? 
Data source

Baseline 

year
Units

Baseline 

data

2026-27 

milestone

2027-28 

milestone

2028-29 

milestone

2029-30 

milestone

PTP_1

PTP_2

PTP_3

PTP_4

PTP_5

PTP_6

PTP_7

PTP_8

PTP_9

PTP_10

PTP_11

PTP_12


